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Abstract. Alternative assessment as a formative type of assessing students’ progress and
achievements is a tool to achieve the 21*'-century learning goals. The authors’ purpose is to provide
the readers with the analysis of alternative assessment approaches and get feedback from the
teachers as to their experience in using alternative assessment during the pandemic. Quantitative
and qualitative data were obtained from the surveys completed by teachers of English in Ukraine
(45) and from interviews in Zoom sessions. The respondents agreed with the necessity of
professional training, the positive impact of portfolios on students’ motivation, acknowledged the
importance of alternative assessment and students’ involvement in choosing corresponding tools. It
was revealed that videos are used most often; curricula limitations prevented teachers from using
alternative assessment in teaching English. The findings of the research showed the readiness of
teachers to implement alternative assessments in their work. The authors proved the hypothesis that
ESL teachers are aware of the benefits of alternative assessment and its positive effect, but do not
use it in everyday practice. That is why there is a necessity to outline the positive sides of
alternative assessment and give recommendations on how to apply it in practice.
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Introduction.

Assessment plays a vital role for students, their parents, teachers, school and
university officials. Ratings based on students’ performance demonstrate the results
of best practices at different levels, ranging from schools and universities to countries
and regions. Gordon Commission states that assessment can boost acquisition of 21st
century competencies if it guides the actions of teachers and enables students
measure their progress [1]. Pellegrino pointed out that assessment will have a positive
impact on achieving the 21st century learning goals if it is properly conceived,
designed, and implemented [2].

Unexpected transition to teaching English online during the pandemic
revolutionized the approaches to forms and modes of communication between
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teachers and students. As the context of teaching changed, innovative assessment
methods came into play to meet students’ needs, employ the upcoming novel
technologies, and ensure the quality of the course [3].

The aim of assessment is to provide information about the effect of classroom
activities on students’ language proficiency. Such high stake assessment like final
exams or external independent tests mainly measure how students memorize the
factual information and fail to assess other levels of learning. According to Al-
Mahrooqi & Denman, both the process of English language learning and its
assessment are very complex, and in order to deal with such complexities, various
types of assessment should be used [4]. In this regard, it is alternative assessment that
researchers have revealed a great interest in. Alternative assessment provides
evaluation of what students have learned by focusing not only on what they know but
focusing on how they apply that knowledge [5]. In addition, alternative assessment is
focused on teaching students to evaluate their learning results, which has a significant
impact on their future professional development and self-development skills.

Alternative assessment has a number of characteristics, which differ from
traditional assessment features. Thus, alternative assessment requires product, not the
right answer; it relates to solving problems that students could encounter in real life;
it involves a number of skills that are not isolated; it includes open questions which
may have several possible ways to answer; it provides an opportunity for a student to
get diagnostic feedback, not just a score [5]. Being in-process evaluation of students’
understanding, needs and progress, alternative assessment is positioned as formative
assessment. Numerous strategies to conduct alternative assessment include such
assignments as presentations, memos, letters, poster presentations, reports, case
studies, role-plays, portfolios, to name just a few [5]. These assignments, which are
used during the whole course of study, may be time-consuming to implement, they
may require some effort, materials, and evaluation may be more subjective.
Nevertheless, they allow students to demonstrate understanding of the topic, identify
gaps they have and use higher-order thinking skills. In addition, such assignments are
more interesting for students and motivate them for future studies, provide
opportunities for teachers to use individual approach, consider students’ needs [5].

Best practices in using alternative assessment include electronic portfolios, using
rubrics, involving students in the process of assessing their performance, measuring
institutional effectiveness [6]. Students should know the basic principles of academic
integrity being at any level, from primary to postgraduate. In addition, students
should know the consequences of academic malpractice. In order to prevent such
behavior, teachers should provide each assignment with an assessment tool like a
rubric. According to Brookhart, a rubric consists of criteria for assessing students’
performance according to level descriptions [7]. Using rubrics allows teachers and
students to conduct fair objective assessment.

The actuality of the study is determined by the necessity to explore the views of
teachers of English on alternative assessment and develop recommendations on
exploiting its benefits considering the experiences of educators during the pandemic.

Aims.

This paper aims to determine teachers of English experience on using alternative
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assessment during the pandemic. To reach this aim, the following tasks are to be
completed:

1. to establish teachers of English views on alternative assessment with the
help of surveys and interviews;

2. to outline recommendations to teachers of English and university officials
for making alternative assessment more effective.

In the study, we hypothesize that teachers of English are aware of the benefits of
alternative assessment and its positive effect, but do not use it in everyday practice.

Materials and methods.

A mixed-method research design was used in the study: quantitative and
qualitative data were obtained from the surveys completed by teachers of English in
Ukraine (45) and from interviews in Zoom sessions. The survey consisted of four
kinds of prompts: multiple choice (prompts 1, 2, 3, 4, 12), a Likert scale (prompts 5,
6, 7, 10: strongly agree / agree / neutral / disagree / strongly disagree); ranging
(prompt 11) and open (short answer text). To measure central tendency, we
calculated the median (Mdn) and to show the spread of the responses we calculated
the Interquartile Range (IQR) for the prompts which used a Likert scale. The survey
covered the issues related to teachers of English views on alternative assessment
during the pandemic. This research complies with ethics, all respondents volunteered
to participate in the survey and gave their consent.

Results and Discussion.

According to the results of the survey, approximately half of the respondents
had more than twenty years of experience teaching English, about a third of the
respondents had been teaching English for 15-20 years (Figure 1).
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Figure 1. Indicating teaching English experience of the respondents

We may conclude that most of the respondents were experienced teachers of
English who had their own opinions about the issues related to assessment.

Considering employment, more than half of the respondents indicated that they
worked at university, a third taught English at secondary, and about nine percent at
high school (Figure 2).

Assessment i1s important for students and teachers in all these types of
educational establishments, but exam preparation is a burning issue for school leavers
and bachelor students. To enter university in Ukraine, school leavers should take an
external independent test called ZNO, while bachelors have to take an external
independent test called EVI to obtain a master’s degree. Both ZNO and EVI ensure
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equal opportunities for students and educational quality but require thorough
preparation.
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Figure 2. Indicating main place of work of the respondents
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The findings of the study showed that about a third of the respondents claimed
to have two lessons of English per week, 24% of the respondents wrote about five
lessons, and slightly less, 22,2%, indicated one lesson per week (Figure 3).
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Figure 3. Frequency of English lessons conducted by the respondents

The number of lessons of English at educational establishments in Ukraine
depends on state regulations, types of schools or universities and their policies. For
example, there may be five lessons of English at a secondary school, which
specializes in foreign languages, and two lessons in a conventional school. First and
second-year students may have one English lesson per week at a technical university,
but in some universities, English is taught to bachelor, master and PhD students.

The choice of types of English lessons (online, face-to-face, or blended)
depended on the region and restrictions related to the pandemic situation in Ukraine.
Some educational establishments managed to have face-to-face lessons from time to
time, but some started and finished a new school year distantly. During the 2020-
2021 academic year the respondents mostly had blended English classes (62%), 36%
online classes, and just 2% face-to-face classes (Figure 4).

According to the results of the study, practically all respondents acknowledged
the necessity of training in assessment and learning facilitation for teachers of
English (56% strongly agreed, 42% agreed) (Figure 5).
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Figure 4. Types of English lessons conducted by the respondents during the
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Figure 5. The necessity of training in assessment and learning facilitation

The calculation of the median (Mdn) and the Interquartile Range (IQR) shows
that most respondents strongly agreed with the necessity of training (Mdn=1, IQR=1)
(See Table 1).

Table 1
Teachers’ perspective on alternative assessment in Teaching English

Survey prompts SA| A| N| D| SD| Mdn| IQR
Prompt 5. Teachers of English have to be trained in| 25 |19 1 | O 0 1 1
assessment and learning facilitation
Prompt 6. Alternative assessment is an important part of [ 18 |24 [ 3 | 0 0 2 1
the language teaching and learning
Prompt 7. Students should be involved in choosing 3 [31]19] 2 0 2 0
alternative assessment tools
Prompt 10. Portfolios increase learners’ motivation over 4 [23 (17| 1 0 2 1
the course of English

The results of the study are in line with Etedali, who claims that teaching online
during the pandemic turns teachers from technology users into designers of learning
systems [3]. In order to design the content which could be used online, teachers have
to develop their digitals skills, as educational technology will remain an inseparable
part of curricula even after the pandemic [3].

The results of the study showed that most teachers of English agreed with
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prompt six about the importance of alternative assessment (Mdn=2, IQR=1) (See
Table 1). The respondents were positive about the importance of alternative
assessment in language teaching and learning (40% strongly agree, 53% agree), but
some could not decide (Figure 6).
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Figure 6. The respondents’ opinions about importance of alternative assessment
in the language teaching and learning

Prompt seven about the involvement of students in choosing alternative
assessment tools is the only one with which the respondents mostly agreed; their
opinions were not polarised (Mdn=2, IQR=0) (See Table 1). More than half of the
respondents agreed that students should be involved in the process of assessment
(Figure 7).
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Figure 7. The respondents’ opinions about involvement of students in choosing
alternative assessment tools

The results showed that teachers of English used videos the most often, then
presentations and projects, while web quests were the least frequently used (Figure
8). This result may be explained by the fact that teaching online it is easier to watch
videos in English class by sharing the screen or a link, providing time limit and
checking comprehension afterward compared to special equipment for demonstrating
a video for the whole class in case of face-to-face lessons.

Considering types of evaluation, the responders practiced evaluation by a
teacher more often than others, while they sometimes used self, peer and group
evaluation (Figure 9).
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Figure 8. Frequency of using projects, web quests, videos and presentations by
the respondents
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Figure 9. Frequency of using different kinds of evaluation by the respondents

The results of the research by Ahlam Mohammed Al-Abdullatif devoted to the
alternative confirmed the fact that the extent of student experience with the self-
assessment affects their credibility and objectivity [8]. Formative assessment is
based on critical feedback, which is needed by all the participants of the educational
process. It was confirmed that teachers and students preferred indirect types of CF,
when errors are indicated implicitly; the most effective types of CF for students were
meta-linguistic clue, when they are reminded of the rules related to this particular
error, and repetition, while for teachers it was elicitation by providing hints to make
students correct their errors themselves [9].

The results showed that teachers of English mostly agreed with prompt ten about
portfolios (Mdn=2, IQR=1) (See Table 1). Therefore, the respondents were positive
about the impact of portfolios on learners’ motivation (Figure 10).

. W

¥ m strongly agree
1B ; / agree
neither agree nor disagree
disagree

m strongly disagree

Figure 10. The respondents’ opinions about positive impact of portfolios on
learners’ motivation
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The results of this study are in accordance with those presented by Esma Bulus
Kirikkaya, who investigated the dependence of students’ attitudes on academic
achievement levels in their research and used portfolio techniques for assessment
[10]. The findings of this research indicated that “students responded positively to the
portfolio technique and that it positively contributed to their achievements in their
courses”.

According to the results of the survey, teachers of English ranged the elements
of alternative assessment from the most effective to the least in the following way:

« allowing students to take part in assessment;

« allowing learners to choose learning activities for themselves;

« reflecting on previous learning;

« allowing learners to choose who to work with;

« making learners aware of the curriculum aims (Figure 11).
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Figure 11. Ranging the elements of alternative assessment by the respondents

According to the results of the survey, for 42.2% of the respondents, there were
curricula limitations that prevented teachers from using alternative assessment in
their English class, for 24.4% it was students’ reluctance, for the same percentage it
was lack of practical knowledge (Figure 12).
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Figure 12. Reasons for reluctance of the respondents in using alternative
assessment in their English class

Difficulties in implementing alternative assessment were noticed in the study
done by Aminatus Sa’diyah, who examined emerging strategies and problems of
alternative assessment for the teacher while working on the development of speaking
skills [11]. The results confirmed the necessity of finding the right combination of
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assessment techniques to avoid the boredom of students during the lesson and prepare
students for using English in real-life situations.

Providing additional comments on their experience in using alternative
assessment in their English classes during the pandemic, the respondents mentioned
that technical problems for students could be real ones or just excuses for not
participating in class activities actively. Some respondents noted that a lot of
educational institutions were not modernized and had no tools necessary for teaching
and learning effectively, some teachers had difficulties with choosing appropriate
kinds of alternative assessment and confessed that they needed more practice.
However, others mentioned that they could use alternative assessment regularly
during the pandemic, wrote about advantages like making students more cooperative
working in groups, increasing their autonomy and engagement. Respondents
mentioned using self-assessment in online classes, and the fact that using rubrics, or
even developing them with students, makes alternative assessment more effective.

Conclusions.

Alternative assessment as a formative type of assessing students’ progress and
achievements is a tool to achieve the 21%-century learning goals. The research aims to
identify to what extent English teachers are aware of alternative assessment, how
intensively exploit its advantages during the pandemic. For the survey, 45
experienced teachers of English from different educational establishments in Ukraine
have been involved. The research has been conducted with the use of quantitative and
qualitative methods with the voluntary consent of the participants, the data obtained
is visually presented. It was established that most teachers conducted blended lessons
of English. The respondents agreed with the necessity of professional training, the
positive impact of portfolios on students’ motivation, acknowledged the importance
of alternative assessment and students’ involvement in choosing corresponding tools.
It was revealed that videos are used most often with presentations and projects falling
behind; curricula limitations prevented teachers from using alternative assessment in
teaching English. However, provided with a proper technical base and training,
English teachers tend to apply alternative assessment tools in their practices.

The properly organized and adequate combination of traditional and alternative
forms of assessment and the more effective ways of their incorporation in curricula
are the issues for future research.
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Anomauia. Anvmeprnamuene OYiHIO8AHHA AK HOPMYIOUULL MUN OYIHIOBAHHS YCHiXie ma
00CsicHeHb YYHIB € IHCMPYMEHMOM 051 00CsACHeHHs yinel Hasuanusa 21 cmonimms. Mema asémopis -
HA0amu yumayam aHauiz aibMepHAmusHux nioxooie 00 OYIHIO8AHHS MA OMPUMAmMu 8i02yKu Gi0
yuumenié w000 ix 00C6i0y BUKOPUCMAHHA GIbMEPHAMUBHO20 OYIHIOBAHHA Ni0 YAC NaHOeMil.
Kinvkicni ma saxicui Oaui Oynau ompumani 3 ONumy8amsv, 3aNOBHEHUX BUKIAOAYAMU AHNTUCHKOL
mosu 6 Ykpaiuni (45) ma inmeps’to na cecisax Zoom. Pecnondenmu no2oounucs 3 HeoOXiOHicmio
npoghecitinoi’ nio2omoeKu, NOUMUSHUM BHAUEOM NOPMPONLIO HA MOMUBAYIIO CMYOEHMI8, GU3HANU
BANCIUBICMb AILMEPHAMUBHO20 OYIHIOBAHHA MA 3AJYYEHH CMYOeHmie 00 8uOOpy GIONOBIOHUX
incmpymenmie. byno eusenreno, wo 6i0e0 GUKOPUCMOBYEMbCA Haudacmiuie, 0OMeNCeHHs
HABYAIbHUX CUNADYCI8 He 00380IAN0 BUKIA0AYAM BUKOPUCOBYBAMU ANbIMEPHAMUBHE OYIHIOBAHHS
nio yac GUKNAOAHHA aH2NiUCbKoi Moeu. Pesynomamu OocniodicenHs NoKa3anu 20moeHICmb
BUKNIA0AYI8 8NPOBAOICYBAMU ANbMEPHAMUBHE OYIHIO8aHHA. Aémopu dosenu 2inomesy npo me, wo
BUKNIAOAYI AH2TIUCLKOI MOBU YCBIOOMIIOIOMb Nepesacu AlbMePHAMUBHO20 OYIHIOBAHHA MA U020
NO3UMUGHULL epexm, ane He BUKOPUCMOBYIOMb 1020 V noscsakOeHHit npakmuyi. Came momy icHye
HeoOXiOHICMb  OKpeCaumu NO3UMueHi CMOPOHU  AlbMEPHAMUBHO20 OYIHIOBAHHA ma Oamu
peKomeHOayii wooo 1020 3aCmocy8anHHs HA NPAKMUYI.

Kniouosi cnosa: Anvmepnamuene OyYiHIO8AHHS, NAHOEMIs, GUKNAOAYI AH2MIUCLKOI MOBU,

pyopuKu.
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