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Abstract. Nowadays the problem of preparation of a general practitioner is one of the most
important in modern medical education. The article outlines the place of surgery in this process
and describes some ways to make teaching surgery more effective. Therefore, the purpose of the
study was to describe the methodology of dealing with situational tasks. The work analyses how to
make up situational tasks, demands for choosing the material, stages of dealing with situational
tasks, the demands for group discussions. The article proves that dealing with situational tasks
doesn’t only contribute to the professional formation of a doctor, but also develop soft skills and
logic.
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Introduction. Training a qualified general practitioner is the main task of
medical health care, and therefore proper teaching of surgery in a range of other
disciplines will create conditions for successful medical practice in the future, which
must meet the following requirements: well-prepared professionals, optimal use of
resources, minimizing risk to patients, medical technology and satisfaction of patients
from contact with the medical community. The level of qualification of the specialist
occupies the first place in this list, it is important to improve the quality of training of
doctors in universities and academies, which is aimed at the implementation of credit-
module system into the educational process.

The main direction in the preparation of the doctor, which will stimulate the
student to improve learning, will be to change the assessment vector in the control of
knowledge from existing volume indicators (assessment according to tests and
exams), but to manage and control the quality of education during the school year,
involving peculiar textbooks, manuals and guidelines.

Tasks of professional activity of the general practitioner define the basic
requirements of volume of knowledge and practical skills for the graduate of medical
educational establishments. Such tasks should be aimed at purposeful methodical
sequence of actions on interrogation of the patient, performance of physical
inspection, substantiation of the preliminary diagnosis, definition of algorithm of
auxiliary methods of research with the analysis of the received results, giving a
correct diagnosis, construction of treatment program and its implementation.
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Situational tasks are relevant in the training of future doctors. Solving situational
problems is one of the effective teaching methods. Its didactic value lies in the fact
that it teaches to think correctly and logically, develops the ability to observe and
analyze problems arising from a particular professional activity. This variety is
recommended to be used when there is a need to develop students’ independent and
creative thinking, forming in them the belief that there are no ready-made ways to
make standard decisions. On the contrary, each decision requires a comprehensive
analysis of the situation and taking into account the various factors that affect it.

Of course, not every situation can be considered as a situational task. In addition
to the material for analysis, such a situation must necessarily contain a problem that
needs to be solved. Only in this case it is used as educational material to improve
students’ professional knowledge, skills and abilities in decision-making.

For methodologically correct usage of situational tasks the teacher should:

» choose a topic that can be studied by solving situational problems;

» clearly identify the objectives of the class;

» determine the level of preparation of students for this class and their abilities;

» identify problems that may be the subject of analysis;

» finally choose the problem that is the basis of the situational task, and
describe it in detail, according to the didactic purpose and methodological
design of the class;

» finally outline the form of the class;

» determine the place and methods of collecting material for the situational
description;

» develop a plan for collecting information;

» classify and select the collected information;

» process the first version of the situational description;

» anticipate ways to discuss the situation in the group and individual subgroups
and make a “calculation of time” for these actions;

» finally identify issues for problematic discussion and make a detailed plan for
the lesson;

» prepare the technological map of the class, where to clearly define the
situational task, problem or problems for discussion, ways of further
independent work on the situational task, “calculation of time” with a detailed
description of solving them, etc.

Implementation of the above didactic and methodological requirements for the
class using the method of solving situational problems is possible only if the
description corresponds to the content and methodology of this topic, formulated
clearly and distinctly, and various facts, phenomena, examples given in accordance
with the topic, reproduce the true course of processes and phenomena that take place
in this activity. Thus, the description of the situation should not include any
comments of the teacher, his emotional attitude to it, but should cover only the
information that is essential for decision-making. This means that it covers only the
side and intermediate guidelines that make students to find the right solution.

There is no doubt, that the content of situational tasks is diverse, which, in turn,
involves different forms of training. However, it is possible to determine their general
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methodology, which consists of the following stages.

The first is an introduction to the task, during which the teacher gives brief
information about the topic of the class, its purpose, organization, presents a
situational task with the help of words, film, example, drawing, etc. Sometimes the
task can be described by specially invited people. This part can take from 15-20
minutes to one training hour, depending on the complexity of the situational task.

The second is to study the situation and prepare a decision. At this stage,
students study and analyze the situation; turn to the teacher for additional
information; hold discussions on the content of the situation and possible ways to
implement it; formulate the optimal solution using reference books, personal
experience and professional knowledge.

Depending on the nature of the situation and its complexity, this work can be
done either by the whole academic group over a short period of time (for example, 20
to 30 minutes) or in small subgroups. When a situation requires more time to study,
its description is distributed to students in advance. Accordingly, the discussion can
be held in small (three or four people) subgroups, where it is much more convenient
to study, analyze the situation and work out solutions. This composition of the
subgroup creates favorable conditions for the active participation of all the students in
the discussion of situational tasks for the exchange of experience, knowledge and
opinions, forms the skills and abilities of collective research of the problem being
studied, and so on.

The third, most important stage is a group discussion. The final result of this
class depends on the teacher’s ability to manage the course of the discussion.
Therefore, he must know the basic requirements for the discussion and be able to
manage well without taking a direct part in it. In other words, it is the students who
should discuss, not the teacher. The main advantage of the discussion is that it, allows
you to identify different views on the situation being analyzed, and thus provides an
objective analysis.

The teacher should not give his assessment of the expressed opinions in
advance, but on the contrary - it is necessary to make all students express their
opinions and use various methodological techniques. The teacher must closely
monitor the course of the discussion, not to ignore contradictory, false opinions, try to
provoke the correct reaction of students in any case. With the help of questions, the
teacher can direct the discussion into the proper direction, encourage the discussion
of those issues that are essential for making a comprehensive decision. He helps
students understand their mistakes through well-formulated questions and
instructions.

The nature and atmosphere of collective discussion of the problem create
favorable conditions for the development of students’ skills and abilities to concisely,
clearly, succinctly and logically express their opinions, listen carefully to the opinions
of their group-mates and argue for personal views. However, the teacher’s
recommendations should take the form of wishes without excessive instructions. The
role of the mentor, who teaches the audience, also has a negative effect on the course
of the discussion. The teacher should avoid this role because it inhibits students’
activity.
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The group discussion has three stages:

- determining the direction of actions throughout the discussion and its nature.
First, one or more problems are outlined, there is an exchange of views, the purpose
and requirements for solving the problem are determined. Students have to identify
and analyze problems, formulate a method on their own. The teacher only has to give
them the help they need. His or her main role is to organize the discussion. If the
discussion of situational tasks takes place in small subgroups, then at this stage the
results of their work are reported;

- discussion of the decisions made, their evaluation taking into account the
requirements that were defined in the first phase. Students can ask additional or
clarifying questions to representatives of subgroups. The main function of the teacher
is to create conditions for a comprehensive analysis of all the proposed options for
solving the problem, finding most effective ways of making a decision. Therefore, the
most important thing in this phase is the nature and atmosphere of the discussion, the
creation of conditions for the participants to express their views, the encouragement
of non-standard options for solving the problem. When there is such a need, the
teacher should direct the course of the discussion in the proper way, give it
purposefulness and content. But in any case, it should not suppress the atmosphere of
cooperation, free expression of opinions by participants in the discussion and not to
allow criticising and negative assessments of students’ opinions;

- final formulation of the group decision. Based on previous considerations and
discussions, students make a decision that satisfies the majority of participants and
optimally solves the problem.

The final stage of solving situational problems involves summarizing the course
and results of the whole lesson. When the results of the class are not summed up or it
is not done in the proper way due to lack of time or for other reasons, it can be
considered that both the didactic and educational goals have not been achieved. That
is why at this stage the teacher should plan 15-20 minutes.

Conclusion. Situational tasks are an important part of the preparation of a
would-be specialist in general medicine, but a teacher should not only concentrate on
choosing the task itself, but on discussions of students, their way of thinking, ability
to analyse the situation quickly and to work in cooperation with other students. So,
dealing with situational tasks doesn’t only contribute to the professional formation of
a doctor, but also develop soft skills and logic.
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Anomauin. 3adaui npogecitinoi OisnbHOCMI NiKAP 3A2AlbHOI NPAKMUKU BUSHAYAIOMb
OCHOBHI 8UMO2U 00CA2Y 3HAHbL MA NPAKMUYHUX HABUYOK 0.1 eunyckuuxa 3BO: yinecnpsmosana
MemoouyHa NOCaioo8Hicmy Oill 3 ONUMYBAHHA XBOPO20, BUKOHAHHSA (DI3IKATbHO2O 0OCMedHCeHHs,
00IPYHMYBAHH NONEPEOHbO2O  OIACHO3Y, BUSHAYEHHS  AlOPUMMY  OONOMIJNCHUX — Memoois
00CNI0JCEeHHSL 3 AHANI30M OMPUMAHUX De3VIbIMAmis, NPoBedeHHs OugepeHyitiHoi diacHOCMUKU,
Gopmysanns KiiniuHO20 0iacHO3y, N00YO08U NPOSPAMU NIKY8AHHS MA ii 301ICHEHHS.

Omoice, cmammio NPUC8AUEHO 0COOIUBOCMAM POPMYBAHHA Npoghecilinoi kKomnemenyii rikaps
3aeanbHOI NPAKmMuKu, a came poni XipypeiuHoi KOMROHeHmuU. A8mopu nPonouyoms munu 3a60aHb,
AKI MOXNCYMb ONMUMIZY8amu HAGUANbHUU npoyec. /[emanbHo aHani3ylomscsa CumyamueHi 3a60aHHS
ma euMocu 00 HUX.

ITiokpecnoemvcs,  wo — 3aKMIOYHULL  eman — pOo36'A3aHHA — CUMYAYitHuxX  3a0a4
nepeobayae nioCymye8anus suxiaoadem xoo0y i pesyiomamis ycbozo 3auamms. Koau niocymku
3auamMms He nNi08edeHo abo ye 3p0ONIeHO HEAKICHO Yepe3 GIOCYMHICMb YACy YU 3 THWMUX NPUYUH,
MOJICHA 88ANCAMU, U0 HE OOCACHYMO AK OUOAKMUYHOL, mak i euxoeHoi memu. Came momy Ha yell
eman suxkaaday nogurer 3anianysamu 15-20 xeunuH.

Knwuoei cnoea: meduuna oceima, Xxipypeisa, cumyayiune 3a60aHHs, Mema, 2pYnose
002080peHHs1, OYIHIOBAHHSL
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